ILLINOIS  DOCUMENTS 


1372.4 
COMM 
C  .3 

COMMON  TE  LIBRARY 

THREADS 

40%3^0a7 


This  brochure  reports  the  common 
elements  of  three  surveys  pertaining 
to  reading  instruction  in  Illinois.  It 
reflects  practices  that  teachers  report 
are  in  place  in  schools  with  excellent 
or  consistently  improving  reading 
achievement.  The  purpose  of  this 
brochure  is  to  heighten  awareness  of 
current  practices  that  may  be  con¬ 
tributing  to  reading  excellence  in  high 
achieving  schools. 
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Data  Sources 


The  common  threads  described  in  this 
brochure  were  derived  from  three  surveys 
with  teachers  in  Illinois.  Participants  repre¬ 
sented  urban,  suburban  and  rural  districts  and 
a  range  of  socio-economic  conditions. 

Schoofs  that  Succeed on  the 
IQJAR  Reading  test 


This  survey  was  conducted  by  a  Task  Force 
organized  from  the  membership  of  the  Illinois 
Reading  Council  (IRC).  A  total  of  86  schools 
showed  a  consistent  trend  from  1993  -  1996 
and  were  identified  as  either  “improving”  or 
“declining.”  A  total  of  310  surveys  from  57 
schools  were  returned.  Schools  from  all  re¬ 
gions  of  the  state  participated  in  the  study.  A 
complete  report  is  available  for  $3  from  the 
IRC. 

Sfigh  achieving  7§JAR  Schoof Survey 


This  survey  was  conducted  by  the  Best  Prac¬ 
tice  Committee  of  the  Right  to  Read  Initiative. 
Classroom  teachers  from  39  Illinois  schools, 
identified  as  “High  Achieving”  on  the  1996-97 
IGAP  test,  in  grades  3,  6,  8,  10  were  inter¬ 
viewed  by  telephone.  The  survey’s  purpose 
was  to  identify  instructional  practices  which 
may  have  been  a  factor  in  the  achievement  of 
high  scores  on  the  IGAP  reading  assessment. 
This  is  unpublished  data  collected  explicitly 
for  use  by  the  Best  Practices  and  Resources 
Committee  and  is  unavailable  for  distribution. 

Rxempfary  Reading  Rrograms 
in  Iffinois 


This  study  was  conducted  by  the  North  Cen¬ 
tral  Regional  Educational  Laboratory  for  ISBE 
to  examine  the  characteristics  of  successful 
reading  programs.  It  was  based  on  1)  site  visits 
to  10  schools  across  the  state  to  gather  quali¬ 
tative  data  through  interviews  and  artifact 
collective'data  through  interviews  and  artifact 


collection,  2)  a  two-part  teacher  questionnaire  to 
gather  quantitative  data  on  instructional  strate¬ 
gies,  and  3)  standardized  test  information  from 
the  past  several  years. 

(The  report  is  available  at  www.ncrel.org) 
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Teaching  Methods 


♦  Time:  The  most  important  factor  in  each  study 
was  the  amount  of  time  spent  on  reading  instruc¬ 
tion.  Schools  with  improving  reading  scores  re¬ 
ported  an  average  of  165  minutes  per  day  on 
reading  instruction,  while  schools  with  declining 
scores  spent  an  average  of  126  minutes. 

♦  Balance:  While  many  strategies  were  described 
for  teaching  reading,  a  balanced  approach,  incor¬ 
porating  elements  of  both  phonics  and  whole 
language,  seemed  to  be  most  prevalent,  especially 
in  the  early  grades. 

♦  Integration:  Teachers  in  high  achieving  IGAP 
schools  reported  that  they  often  integrated  read¬ 
ing  instruction  with  other  subject  areas  across  the 
curriculum. 


Strategies  aruf Activities 


♦  Students  receive  instruction  on  specific  reading 
strategies  and  how  to  use  them  appropriately  for 
their  individual  needs. 

♦  Other  activities  commonly  used  by  surveyed 
teachers  are: 

•  emphasis  on  phonics  and  decoding  skills  in  early 
grades  (e.g.,  phonemic  awareness,  phonetic  and 
structural  analysis) 

•  emphasis  on  reading  aloud  for  beginning  readers 

•  reading  and  writing  used  as  tools  for  learning 

•  many  opportunities  to  read  and  write 

•  independent  reading  of  student  selected  material 

•  oral  and  written  responses  to  reading  (e.g.,  journals, 

•  reflections,  creative  writing  activities) 

•  student  led  discussions  and  presentations  of  reading 
materials. 

grouping  Patterns  for  Instruction 

♦.  High  achieving  schools  report  that  they  use  whole 
class  instruction  and  flexible  grouping,  including 
cooperative  groups  and  instructional  level  groups, 
rather  than  ability  grouping. 


Ins true  ttonal Resources 


♦  Fiction  and  nonfiction  books  were  the  most 
prevalent  materials  used  for  reading  in¬ 
struction,  rather  than  workbooks  and 
worksheets. 

♦  Teachers  in  schools  with  available  technol¬ 
ogy  reported  that  computer  use  was  lim¬ 
ited  to  word  processing  and  research.  Most 
schools  reported  that  they  are  in  the  initial 
stages  of  incorporating  technology  into  in¬ 
struction. 

♦  Teachers  reported  that  students  made 
weekly  visits  to  the  school  library  and  had 
access  to  a  rich  collection  of  books  in  the 
classroom  library. 

Assessment 


♦  The  focus  of  assessment  for  teachers  in 
improving  and  high  achieving  schools  ap¬ 
peared  to  be  on  improving  instruction,  in 
addition  to  evaluating  student  test  perfor¬ 
mance. 

♦  Many  different  types  of  assessment,  both 
formative  and  summative,  were  used  by 
teachers. 

♦  Teachers  in  improving  and  high  achieving 
schools  stressed  the  importance  of  infor¬ 
mal  measures  of  assessment  (e.g.,  observa¬ 
tional  checklists,  anecdotal  records,  infor¬ 
mal  reading  inventories,  and  end-of-unit 
tests)  more  than  teachers  in  declining 
schools. 

♦  Specific  test-taking  strategies  were  taught 
to  prepare  students  for  IGAP  and  other 
formal  assessments. 


J’amtfy  Involvement 


♦  Teachers  from  improving  and  high  achiev¬ 
ing  schools  reported  that  they  provide 
many  opportunities  for  parent  and  family 
involvement. 

♦  Teachers  stated  that  families/caregivers 
are  very  supportive  of  their  efforts  to  teach 
reading  by  ensuring  the  completion  of 
homework  assignments,  modeling  reading 
and  writing,  and  by  engaging  in  reading 
and  writing  activities  with  their  children. 


Trofessionaf growth 


Teachers  routinely  participated  in  profes¬ 
sional  development  experiences  in  and  out 
of  district. 

The  most  powerful  professional  growth  ex¬ 
perience  was  the  sharing  of  strategies  either 
at  grade  level  or  team  meetings.  Strategies 
are  shared,  tried  out,  and  discussed  on  an 
on-going  basis.  Frequently,  these  strategy 
sharing  groups  are  led  by  administrators  or 
reading  specialists. 

Teachers  from,  high  achieving  schools  re¬ 
ceived  support  from  their  administration. 
The  administration  provided  time  for 
research-based  professional  development 
that  is  focused  on  improving  reading 
achievement. 


Teac/ter  £xjjeriences/T/i ifosop/iy 


Survey  results  revealed  that  the  amount  of 
teaching  experience  alone  does  not  make  a 
significant  difference  in  effective  reading 
instruction.  What  makes  a  difference  is  the 
belief  that  children  come  to  school  with 
valuable  knowledge  upon  which  teachers 
can  build. 

Teachers  respect  the  backgrounds,  lan¬ 
guages,  interests,  and  abilities  of  the  chil¬ 
dren  they  teach. 

Students  who  succeed  have  teachers  who 
expect  them  to  succeed. 
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This  brochure  was  developed  by  the 
Best  Practice  and  Resources  Commit¬ 
tee,  a  part  of  the  Illinois  Right  to  Read 
Initiative  sponsored  by  the  Illinois 
State  Board  of  Education.  The  com¬ 
mon  threads  described  here  are  not 
research-based,  but  they  do  represent 
the  practices  that  teachers  report  are 
in  place  in  schools  with  high  reading 
achievement.  Other  best-practice  in¬ 
formation  developed  by  this  commit¬ 
tee  includes 

♦  a  guide  to  commercially  prepared 
English/language  arts  inventories 

♦  a  list  of  fourteen  best  practices 
for  reading  instruction 

♦  a  best  practices  benchmark  docu¬ 
ment 

♦  a  description  of  the  1998  reading 
best  practice  grant  recipients 

♦  guidelines  for  the  selection  of 
reading  materials. 
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